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ABSTRACT 



The Preferred Future Worksheet is a planning tool that can 
assist school members or teams who are dealing with a school problem or 
issue. The worksheet has been designed to assist in analyzing the current 
situation, identifying a preferred future, and then creating a plan of 
action. Introductory material urges heterogeneous group membership and offers 
tips for facilitating the "preferred future" process such as: keep the group 
size under 10 members, assign roles within the group for effective 
facilitation of the process, and allow sufficient time (such as 2 hours) to 
complete planning sessions. The six steps of the process are then each 
briefly described: (1) define concerns and envision a preferred future (10 

minutes) ; (2) identify strengths and barriers (15 minutes) ; (3) brainstorm 

strategies (25 minutes) ; (4) select possible strategies (20 minutes) ; (5) 

prioritize strategies (10 minutes) ,* and (6) develop a plan (30-40 minutes) . A 
blank worksheet is provided and followed by a completed sample resulting from 
a meeting of a group of school staff members to decide how to adapt 
curriculum/instruction to meet the needs of an increasingly diverse student 
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What is the Preferred 
Future Worksheet? 

The Preferred Future Worksheet is a planning tool that can assist 
school members or teams who are dealing with a school problem or 
issue. The worksheet has been designed to assist in analyzing the 
current situation, identifying a preferred future, and then creating a 
plan of action. 



Tips for Facilitating the 
Preferred Future Process 



Who Should Use 
the Preferred 
Future 
Worksheet? 

The worksheet can be used by 
individuals or by small groups. 
The most effective planning 
occurs when a variety of school 
members work together to 
generate ideas and goals for 
reaching a preferred future. 
Anyone within the school com- 
munity who is interested in 
analyzing the current situation 
and taking part in the visioning, 
action planning, and implementa- 
tion can be invaluable to the 
planning team. Consider organiz- 
ing a planning team to be hetero- 
geneous in nature. In other 
words, you may want to include 
school community members who 
have different roles within the 
school system. Include individuals 
who are impacted by the current 
issue or whose involvement in the 
planning process is essential in 
order for change to occur. School 
community members may 
include teachers, parents, admin- 
istrators, related service personnel, 
non-certified school staff (e.g., 
bus driver), students, and mem- 
bers of the broader community. 
Heterogeneous team membership 
promotes an effective analysis of 
the current situation as well as an 
informed picture of the future. 



• Keep the group size under 10 
members. A small group size 
promotes more opportunities 
for all individuals to contrib- 
ute to the process. 

• Assign roles within the group 
to assist in effective facilitation 
of the process. A facilitator 
should be identified. This 
person is responsible for 
moving the group through the 
process. Two recorders should 
be assigned. One will record 
group members’ responses in 
view of the group on poster 
paper or a chalk board; the 
other recorder will record 
responses on the Preferred 
Future Worksheet. A time- 
keeper can keep the pace 
steady to complete the process 
in a timely fashion. 

• Facilitate equal contributions 
by each group member and 
discuss group member re- 
sponses. The facilitator should 
summarize discussions as a 
way to check for understand- 
ing and consensus from the 
group. 

• Review the example provided. 
It demonstrates how one team 
used the process to articulate a 
preferred future and design a 
plan to move in that direction. 



• Try not to dwell on the issue 
and challenges that you face. 
Focus your energy on the 
future that you want to create. 
This approach will support the 
development of creative 
thinking and empower the 
planning team to take action. 

• The process can take up to 
two hours. Allow sufficient 
time in order to complete the 
process. If necessary, schedule 
two shorter planning sessions. 

• Meet in a comfortable place. 
Refreshments and breaks may 
keep members fresh and 
focused on the task at hand. 

• The facilitator should check-in 
with the group halfway 
through the process and at the 
end to verify that the group is 
feeling good about the work 
completed thus far and offer 
any suggestions that would 
improve the effectiveness of 
the group work or process. 

The facilitator can simply ask, 
“How are we doing?” 



The Preferred Future Process 

The preferred future process will take approximately two hours. 
The steps provided below outline the process — 



Step 1 

Define concerns and 
envision a preferred 
future 
(10 minutes) 

Discuss the specific characteris- 
tics of the issue at hand. Identify 
aspects of the issue by describing 
how your school is currently 
affected by the concern. Most 
importantly, your group should 
envision the school when the issues 
have been resolved. What does the 
preferred future look and feel 
like? You must do this to have a 
consensus on what you are 
striving for. Summarize your 
discussion in a brief written 
statement. This is your “preferred 
future.” 

Step 2 

Identify strengths 
and barriers 
(15 minutes) 

List strengths in the school 
community that can help you 
realize the preferred future 
identified in Step 1 . For example, 
school community members' 
attitudes or beliefs, effective 
practices or strategies, or policies 
or leadership within the school. 
Next, list the barriers in the 
school community that hinder 
movement toward the desired 
future. For example, lack of 
enthusiasm for change, traditions 
within the school community 
that thwart progress, or lack of 
effective staff develop ment/parent 
training opportunities. 



Step 3 

Brainstorm strategies 

(25 minutes) 

Solicit ideas for ways to achieve 
your vision of a preferred future. 
List all ideas on a flip chart or 
blackboard so they are visible to 
the group. Do not allow members 
to evaluate any of the ideas. The 
time for evaluating ideas will 
come in the next step. 

Some helpful hints for 
brainstorming include — 

• Record all responses in front of 
the group. The viewing of ideas 
can stimulate creative thinking 
and generate new ideas. 

• Do not evaluate ideas! All ideas 
are welcome when brainstorm- 
ing. This promotes a positive 
group climate and sets the 
stage for creating new solutions 
and strategies. 

• Use colorful markers and 
record responses pictorially to 
stimulate creative right-brain 
thinking. 

• Use a “round robin” format 
where each member is pro- 
vided an opportunity to 
contribute an idea or strategy 
by taking turns within the 
group (group members also 
have the option to pass). 
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• Split-up the preferred future 
planning session. For example, 
for the first session, proceed 
through Steps 1 and 2. When 
you reach Step 3, schedule a 
second session to complete 
Steps 3-6. Group members are 
assigned the task of brain- 
storming ideas individually 
and bringing those ideas to the 
next planning session. 

• Before beginning a brain- 
storming session, ask group 
members to write themselves a 
reminder sign which reads 
“Don't Evaluate.” Each mem- 
ber then posts their sign in 
clear view while brainstorming. 

• Have fun! Creativity is stimu- 
lated during playful times. 
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Step 4 

Select possible strategies 

(20 minutes) 

Use the checklist format provided 
on the worksheet to evaluate the 
ideas formulated in Step 3 and 
identify those you want to pursue. 
Is the idea realistic? (Note: Be 
realistic, but don’t be afraid to try 
something new and take risks. 
Thats the way issues are effec- 
tively addressed). Are there 
resources (e.g., personnel, budget) 
available to support the idea? 
Record your evaluations on the 
worksheet. 



Step 5 

Prioritize strategies 

(10 minutes) 

Review the list of possible strate- 
gies. Prioritize and finalize the list. 

The following criteria may be 

helpful for prioritizing — 

• Is there a logical order for the 
strategies suggested? 

• Is there a strategy that intensely 
impacts the issue(s)? 

• What time and resources will 
be needed to take action on 
each idea? 

• Toward what approaches do 
you feel people would be 
willing to invest time and 
energy? 



Step 6 

Develop a plan 

(30-40 minutes) 

Delineate the activities necessary 
to achieve each prioritized strat- 
egy. Be specific in describing the 
activities. Use the planning 
format to identify activities, 
timelines, and persons responsible 
for implementation. When 
choosing people responsible for 
implementation, identify only 
those individuals who are present. 
If someone not present is needed 
to successfully implement the 
plan, the action plan should 
delineate a strategy for involving 
that person in an effective man- 
ner. Consider how the evaluation 
approaches will demonstrate the 
effectiveness of each activity. 

As you are engaged in the 
process of evaluating your efforts, 
don’t forget to celebrate your 
successes! For those activities that 
were not successful, begin by 
examining the fidelity of imple- 
mentation. Were the approaches 
implemented as intended? Per- 
haps the failure stems from poor 
implementation versus an ineffec- 
tive strategy. At other times, new 
approaches may need to be 
developed. 



Insert is Master Copy of 
Preferred Future Worksheet 

An example of a completed Preferred Future 
Worksheet is provided on pages 5-8 to 

illustrate the process. 
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School Community 



Date 



Team Members 



Step 1 

Define concerns and envision a preferred future 

Discuss your reasons for forming this group. What is currently happening? 

What do you want to have happen in the future? Develop a statement or 
statements summarizing the issues at hand, and describing your preferred future. 

Current issues to be resolved — 



Preferred future — 



Step 2 

Identify strengths and barriers 

List strengths in the school community that can help you realize the preferred 
future identified in Step 1 . Next, list the barriers in the school community that 
hinder movement toward the desired future. 

Strengths — 



Barriers — 
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Step 3 

Brainstorm strategies 

Solicit ideas for ways to achieve your vision of a preferred future. List all ideas on a flip chart 
or blackboard so they are visible to the group, as well as on the Preferred Future Worksheet. 
Do not allow members to evaluate any of the ideas. The time for evaluating ideas comes 
in the next step. 



Ideas — 

1 . 



2 . 



3 . 



4 . 



5 . 
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Step 4 

Select possible strategies 

Use the checklist format provided on the worksheet to evaluate the ideas formulated in 
Step 3 and identify those you may want to pursue. Will this strategy help to achieve your 
preferred future? Is the idea realistic? Are there resources available to support the idea? 
Record your evaluations on the worksheet. 




Step 5 

Prioritize strategies 

Review the list of possible strategies. Prioritize and select initial strategies for implementa- 
tion. Is there a logical order for the strategies suggested? Is there a strategy that intensely 
impacts the problem? What time and resources will be needed to act on each idea? 
Toward what approaches do you feel people would be willing to invest time and energy? 



Step 6 

Develop a plan 

Delineate the activities necessary to achieve your priorities. Be specific in describing 
the activities. Use the planning format included to identify activities, timelines, persons 
responsible for implementation, and effective evaluation strategies. Consider how the 
evaluation approaches will demonstrate the effectiveness of each activity. 



Priorities/Activities 



Timeline Person(s) How to Evaluate 

Responsible 



Accomplished 

(yes/no) 
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Preferred Future Worksheet 



Benjamin Franklin Elementary School November 13, 1998 

School Community Date 

special education teacher, 2 classroom teachers, school psychologist, counselor, cafeteria worker, parent 

Team Members 



Step 1 

Define concerns and envision a preferred future 

Discuss your reasons for forming this group. What is currently happening? 

What do you want to have happen in the future? Develop a statement or 
statements summarizing the issues at hand, and describing your preferred future. 

Current issues to be resolved — 

Adapting curriculum/instruction to meet the needs of all learners. The diversity among students (ability, culture) in 
the classroom is increasing. Teachers are concerned about meeting the needs of and ensuring success for all students. 



Preferred future — 

All students are successful in their learning environment. All teachers are capable of facilitating learning and growth for 
all students by implementing effective strategies, methods, and technology. 



Step 2 

Identify strengths and barriers 

List strengths in the school community that can help you realize the preferred 
future identified in Step 1 . Next, list the barriers in the school community that 
hinder movement toward the desired future. 

Strengths — 

There has been money allocated to the building for staff development. Some staff members are willing to make 
modifications and/or adaptations so that their students are successful. Staff are willing to gain new information or 
training on meeting the diverse learning needs in the classroom. There is a tremendous amount of teaching experience 
and talent within our staff. 



Barriers — 

Some teachers will not take responsibility for designing or making adaptations. Inexperience with adapting or modifying 
instruction for diverse learners. Sufficient time is not allotted during the school day to develop modifications. 

Some staff believe that failing is a natural consequence and an effective method for correcting student performance; there- 
fore, they don’t see a need for adapting or modifying instruction. 

Some teachers don’t see a lot of flexibility in curriculum development because currently the curriculum is textbook/ work- 
book driven. 

Unwillingness of some staff to modify standards or expectations for individual learners. 
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Step 3 

Brainstorm strategies 

Solicit ideas for ways to achieve your vision of a preferred future. List all ideas on a flip chart 
or blackboard so they are visible to the group, as well as on the Preferred Future Worksheet. 
Do not allow members to evaluate any of the ideas. The time for evaluating ideas comes 
in the next step. 

Ideas — 

1. Provide training to teachers on individualizing instruction within the context of classroom 
activities for students with diverse learning needs. 

2. Provide training opportunities for staff on learning styles and how instructions can be adapted to 
match the individual learning needs of each student. 

3. Take time to meet with other teachers to share “what works” related to instructional or 
curriculum adaptation. 

4. Ask the student or other students to help develop adaptations or support strategies for 
instruction. 

5. Involve parents in brainstorming sessions to gain a better understanding of student interests, 
strengths, etc. 

6. Consult with former teachers on successful approaches and methods. 

7. “More heads are better than one.” Work with other teachers in grade-level or content-area teams. 

8. Visit other teachers’ classrooms to gain new ideas. 

9. Visit other schools, programs, etc., that are implementing unique approaches to teaching and 
learning. 

10. Attend staff development activities (i.e. presentations, workshops, conferences) on meeting 
diverse needs in the classroom. 

1 1. Gather resources (e.g. videotapes, journals, books) which address diversity in the classroom. 

12. Take time to meet with other teachers to brainstorm ideas for individual learners. 

13. Develop an informational packet of successful approaches used by teachers within our school. 

14. Organize grade-level or subject-area teams to develop units that would be sensitive to a variety of 
different learners. 

15. Organize monthly meetings where teachers can problem-solve around instructional issues for 
individual students. 
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Step 4 

Select possible strategies 

Use the checklist format provided on the worksheet to evaluate the ideas formulated in 
Step 3 and identify those you may want to pursue. Will this strategy help to achieve your 
preferred future? Is the idea realistic? Are there resources available to support the idea? 
Record your evaluations on the worksheet. 



Idea# 


Yes 


No 


1 . 


X 




2. 


X 




3. 


X 




4. 


X 




5. 




X 


6 . 


X 




7. 




X 


8. 




X 


9. 


X 




10. 


X 




11. 


X 




12. 




X 


13. 


X 




14. 


X 




15. 


X 





Why 

May be a great way to use staff development funds. 

Great training opportunity. There are resources already available (teachers in our district and neighboring 
districts who are knowledgeable on this subject). 

This could be a great agenda item for monthly staff meetings. 

This is a good idea. Students have a very good perspective about what is working and what isn’t. 

Parental input is a great resource, but scheduling planning/brainstorming sessions when parents can attend 
may be an issue for some parents. 

This should be a part of a transitional/planning process. 

Joint planning time is very limited. 

Good idea. There may be time restraints. 

Good idea. Staff development funds are available for school visitations. 

Great way to utilize our building staff development funds. 

A resource bank/library would be a great asset to the school. 

Great idea/ time restraints. 

Great resource for teachers of specific strategies and for networking with others who adapt instruction 
effectively. 

Great idea. Could possibly use staff development funds. 

This could be a great way for teachers to learn from one another. 



Step 5 

Prioritize strategies 

Review the list of possible strategies. Prioritize and select initial strategies for implemen- 
tation. Is there a logical order for the strategies suggested? Is there a strategy that 
intensely impacts the problem? What time and resources will be needed to act on each 
idea? Toward what approaches do you feel people would be willing to invest time and 
energy? 

1. Organize monthly meetings where teachers can problem-solve around instructional issues 
for individual students. 

2. Two staff development opportunities will be provided which will attend to adapting/ modifying 
instruction for diverse learners. 
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Step 6 

Develop a plan 

Delineate the activities necessary to achieve your priorities. Be specific in describing 
the activities. Use the planning format included to identify activities, timelines, persons 
responsible for implementation, and effective evaluation strategies. Consider how the 
evaluation approaches will demonstrate the effectiveness of each activity. 



Priorities/Activities 


Timeline 


Person(s) 

Responsible 


How to Evaluate 


Accomplished 
(yes / no) 


Organize monthly meetings where 
teachers can problem-solve around 
instructional issues for 
individual students. 


12/15/98 


Adaptation team 


Monthly meetings are set on 
school calendar and 
advertised to staff. 




a. Identify co-facilitators and 
core members to attend each 
meeting. 


12/3/98 


Adaptation team 


Core membership team is 
identified and agrees to 
attend meetings. 




b. Plan first meeting — 

• identify date and locations 

• organize agenda 

• advertise to staff 


11/6/98 


Joanne &Tom 


Informational handout is 
developed and disseminated 
to all staff regarding first 
meeting. 




Provide two staff development 
opportunities that will attend to 
adapting/modifying instruction 
for diverse learners. 


5/1/99 


Adaptation team 
and staff development 
team. 


Two staff development 
opportunities are held and 
attended by 75% of staff. 




a. Connect with the staff 
development team to discuss 
the need for this training and 
elicit their support. 


11/15/98 


Marci & Steve 


Meeting is scheduled with the 
staff development team to 
begin planning. 




b. Coordinate planning efforts 
with the staff development 
team (e.g. content, 
presenters, date, location, 
materials). 


11/15/99 


Marci & Steve 


Two staff development 
opportunities are scheduled 
and there is follow-through 
on planning efforts. 




c. Evaluate impact of training 
on teachers’ willingness and 
ability to adapt instructional 
curriculum in order to meet 
diverse student needs. 


pre/post 
the two 
workshops 


Adaptation team and 
staff development 
team. 


Pre/post survey results. 
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